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Abstract

The present study assessed the effectiveness of oral recasts in an EFL classroom.
Thirty-cight college students and a female tcacher participated in the study m a
western state in Venezuela. Students were expected to leam the nght use of the
auxiliary verb “to have’, and the use of past participles m the present perfect tense.
They were divided into two groups. Each group was randomly assigned to onc of two
conditions: 1) recast or 2) cxplicit negative fecdback. Positive feedback was provided
for both groups. Pictures were used to elicit conversation and an oral test was
performed to collect the data, Results supported the claim of the effectiveness of
recast compared to explict negative feedback. Based upon the results, the use of
recast in college EFL classes is necommended.
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Introduction
The kind and amount of feedback the students should receive still remain an

interesting research question because of the pedagogical implications of the issue on
FL learning and teaching. However, there are not enough empirical data to support
possible answers to that question, ¢ven though it is a relevant issue related to language
teaching and leaming practices. Most of the research on feedback has dealt with the
role of negative feedback in foreign and second language acquisition. Among the
studies that have addressed this issue, are those that have only described the kind of
feedback that occurs between NS and NNS (e.g., Oliver, 1995). In second or foreign
language contexts, authors have mostly described the kind of feedback that takes
place in a second language classroom and the uptake of cach onc of them (e.g., Lyster
& Ranta, 1997). Recently, some studies have addressed the issue within experimental
designs in foreign or second language settings (¢.g. DeKeyser, 1993; Long, Inagaky &
Ortega, 1998; Perdomo & Rodriguez, 2002), and some other have started questioning
about the cognitive processes related to feedback noticing (Nabei and Swain, 2002).

Negative feedback in classroom interaction can be classified into different types
including recast (Oliver, 1995). Among these types of feedback, recast seems to be
the most effective implicit negative feedback (Ayoun. 2001; Long, Inagaky & Ortega.
1998). Recast “involves the reformulation of all parts of student’s utterance, minus the
error’ (Lyster & Ranta 1997, p. 46). Long, Inagaki & Ortega (1998) refer to it as
corrective recast and define it as responses which, although communicatively oriented
and focused on meaning rather than form, incidentally reformulates all or part of the
leammer’s utterance, providing information that was missing or ill-produced. Other
names for recast are repetition with change, repetition with change and emphasis;
paraphrase (Spada & Frohlich, 1995) and pedagogic corrective feedback (Llinares.
2005).

Studying and analyzing the kind, amount and effect of feedback that students
receive during the process of language leaming contribute to create an appropriate
environment for language leaming, especially in EFL contexts in which classrooms
are the main sources for language leaming and the teacher is (in some cases) are the
only source leamners expect to communicate with, and therefore. teachers are bound te
correspond to the leamers expectations in terms of questioning and feedback (Faroog.
2007). In this sense. as well as the language teachmmg methodology to be used,

tcachers must decide about the emphasis of the oral activitics (i.e., choosing between
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form and content) and henee, the kind of feedback to be given.

In Venczucla. where it 1s common to observe that students still depend on language
classes and the classroom is still the main ¢nvironment in which thev interact in
English. very fow studies have been conducted on the issuc of feedback and oral
production. For these rcasons. this study was designed with the purpose of
investigating the cffcctiveness of recast in an oral EFL context in a westem college in

Venezuela,

Literature Review

Nicholas, Lightbow and Spada (2001) made a documental review of the main studics
m which recast was investigated. After that review, they concluded that recast is quite
cftective when students relate it to form and not to meaning. In relation to non-
documental studies, Ayvoun (2001) investigated the effectiveness of recast aganst
metalinguistic information. His study was conducted with 143-sccond language
students, These subjects were included in one of the conditions: Implicit. explicit and
pre-cmptive. He found that the hypothesis claiming that recast was superior to other
feedback types was partially supported.

Other rescarchers. (Long, Inagaky & Ortega. 1998) conducted a two-experiment
study to asscss the utility of models and recasts in L2 Japanese and Spanish. Subjccts
in experiment onc were 24 young adult learners of Japanese as a second language.
They were 13 males and 11 females. Twenty of the subjects reported having studicd
Japanecsc m high school between one and four years. Half of the participants had
visited Japan for short periods. Target Structures to be leamed in this cxperiment were
adjective ordering and locative construction. The researchers used a pretest, posttest,
and a control group design. The results provided some evidence that adults are able to
learn from explicit negative feedback, and that recasts can be more cffective than
preemptive positive feedback (models) at least for short-term improvement in an
unknown L2 structure.

Experiment number two in the aforementioned study was conducted with 30 young
adults lcaming Spanish. They were given a Latin Amcrican music cassctte and extra
credit to participate in the study. Direct object topicalization and adverb placement
were the target structurcs. As in the previous one, this study used a pretest, a posttest.
and a control group design. The target structures were presented in two conditions:

mode! and recast. Treatments and structures were crossed and counterbalanced. Both.
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treatments and testing were performed individually, The findings for the adverb
placement indicated that groups in model and recast conditions outperformed those in
control group. and participants under the recast condition did better than those in
model. No leaming occurred in any group regarding object topicalization. The authors
concluded from both experiments that implicit ncgative feedback facilitates L2
structures acquisition.

Also Rodriguez and Perdomo (2002) investigated the cffect of negative feedback on
oral production of college students, In the study, recast was the mamn implicit negative
fecedback used by the instructor. The studv was conducted with intact classes of
marketing majoring students enrolled in the second semester of English as a foreign
language in a western college in Venczucla, Participants’ oral performance from the
previous ‘semester was used as a covariate to investigate a possible attribute by
treatment interaction (ATI). The analvsis revealed a statistically significant previous
oral performance by trcatment intcraction, Those students with previous oral
performance over 14 scemed to benefit more from implicit negative feedback.
However. explicit negative feedback appeared to be more cffective for those subjects
with previous performance below that score. Inspection of the regression lines for the
treatment groups indicated that incidental error correction was superior to explicit
correction.

In a diffcrent context. Tsybina, Girolametto. Weitzman and Greenberg (2006)
examined linguistic recasts provided by 16 ecarly childhood educators to preschool
children learning English as a second language. They divided children in two groups
according to their expressive language skills: lower and higher. In this study recast
scemed to be less effective for lower expressive language skills. However. the
rescarchers  suggested increasing the amount of simpler recast in classroom
interactions in preschool contexts. Even when the subjects in this study were children,
results scem consistent with those on behalf of recast for more proficient students like
Rodriguez and Perdomo’s (2002).

Rescarch on the role of recast in FL Icaming has gone bevond describing tvpes of
feedback during interaction and the cffcctiveness of recast compared to other kinds of
feedback, It has also focused on the cognitive processes that occur during classroom
intcractions. In this sense, Nabeu and Swain (2002) presented a case study on a 19
vears old Japanese college girl leaming EFL. They examined how recasts were

provided and the relationship between the student’s awareness of recast feedback and
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her L2 leaming. They concluded, based upon the results. that recasting is a complex
verbal behaviour influenced by the teaching environment. the interaction context. and
the leamer’s cognitive orientation. They also highlight that recasts are influenced not
only by its linguistic clements, but also by paralinguistic elements, as well as by the
learner’s autonomous use of the leaming opportunitics provided by the feedback.
These results indicate that recast remain as a controversial issue in FL and SL
teaching. Hence, the nced for morce rescarch on recast and the elements involved in

the interaction that can affect its effectiveness is cvident.

Method

Design

The present study was conceived as an cxpenimental research. Participants werc
randomly assigned to one of two conditions (recast — explicit negative feedback). A
pretest and posttest with control group design was used. The pretest was used as a
covariate in the analysis of the data.

Subjects
Participants were 38 college students in a western state in Venezucla. The students

were enrolled in the sccond semester of English as a foreign language. They
constituted an intact class attending 60-minute sessions twice a week with the same

female teacher: hence no teacher effect was expected.

Materials and Procedures
The experiment was conducted during the study of Unit 2 of the official program and

lasted three weeks. The grammatical structures they were expected to acquire were: 1)
the nght use of the auxiliary verb TO HAVE for present perfect tense, and 2) the use
of past participles of regular and irregular verbs in present perfect tense.

The content was studied using pictures to clicit conversation. The procedure was as
follows:

The teacher asked a question based on the picture, Then, the student was expected
to answer the question using the right form of the auxiliary verb and the verbs in past
participle. The tecacher provided positive feedback under both conditions and the
appropriate negative feedback for each one according to the condition.

The short dialogues had a similar structure for subjects in both conditions:

I. Imitial question (by the teacher)
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o

Students™ answer.

a2

Positive or negative feedback.
The following example illustrates a dialogue in class in which positive feedback

was provided:

- Teacher: (after showing a picture containing a man who had fallen down

on the floor) “what has happened?”

- Student: “The man has fallen down.”

- Teacher: “That’s right.”

The next is an example illustrating a dialogue in which explicit negative

feedback was provided:

- Teacher: (after showing a picture of a man who had blown a candle)

“what has happened?”

- Student: “the man have blown the candle.”

- Teacher: “That’s incorrect. You should say: The man has blown the

candle.”
The forthcoming dialogue exemplifies a case in which recast as negative

feedback was supplied:

- Teacher: (after showing a picturc containing a boy who had fallen down

from a bike) “what has happened?”

- Student: “The boy has fe// from the bicycle”

- Teacher: “Ah. the boy has fallen from the bicycle.”

- Student: “Yes, the boy has fallen from the bicycle.”

After the classes were carried out, the data were collected through an oral interview
comprising some short dialogues similar to the ones practiced in class. To elicit
conversation the teacher brought 15 pictures. The students were asked 10 questions
about five of those pictures chosen at random. The answers were evaluated giving
one mark (1) to cach. the nght usc of the auxiliary form, and the right use of the past
participle of the verbs to form the present perfect. Hence. the maximum possible score
would be 20.

Results
Means. standard deviations, and groups’ numbers for previous and current oral

performance arc presented in Table 1. As it can be observed. control group

outperformed the recast group in the pre-test, but these results were different for the
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post-test.

Table 1. Means and Standard deviations for both groups in Previous and
Current Performance

Proficiency
Condition Previous (pre-test)  Current (post-test)
M SD o M SBb N
Control 1205 394 19 1232 2387 19
Recast 1065 3.60 20 1545 389 20
Overall 1133 379 39 1392 374 39

The data were submitted to an Analysis of Vanance (ANOVA). using the General
Lincal Modcl (GLM) (Table 2). A pretest was used as a covariate with Type 1 crror
ratc set at p<.05. The crror variance of the cued-recall data was equally distributed
across the groups. according to the test of homogencity of varance which did not
reach statistical significance. F (2, 37) = 566, p <.723. In other words. both groups
were homogencous and could easily be statistically compared.

Table 2. Summary of the ANOVA

Sumsof df Mean F P

Squares Squared rlz
Pretest 33.46] | 33.461 3.067 067 092
Treatment 122.434 I 122434 13.03 001 271
Treat x Pretest 46.148 1 46.148 4913 033 .123
Error 328.727 35 9392

A statistically significant difference was found for treatment F (2, 37) = 13.03, p
<.001. These results secem to support the ctfectiveness recast as negative feedback in
comparison to explicit negative feedback. However. a significant difference was also
found for the interaction between treatment and pretest, p < .033. This interaction
mcans that students who showed better performance on the pretest were more
benefited by the recast condition. In other words, recast seems to benefit more those

students with more previous knowledge of the language.
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Figure 1. Distnbution of scores bv group.

Figure 1 shows the distribution of the scores under both conditions, As it can be
observed, better scores for the post-test were distributed among students under recast
conditions in general. while most of the students in the control group obtained similar
scorcs on both tests. Almost all the students under recast condition increased their
scores after treatment. indicating that recast benefits students” students leaming of
some grammatical structures. Besides, students in the control group with high scores
in the pretest. got lower scores m the post-test, indicating that explicit negative

feedback can also affeet students™ performance.

Discussion

This study was designed to investigatc the cffcctiveness of recast in an oral EFL
context in a westemn college in Venezuela. In this study, students were expected to
acquire two grammatical structures: 1) the nght use of the auxiliary verb TO HAVE
for present perfect tense, and 2) the use of past participles of regular and irregular
verbs 1n present perfect tense. Results in general show recast as an effective negative
feedback when learning those structures.

According to the results. students in the recast condition did better than the control
group, even thought they have been outperformed by controls in the pre-test. On the
other hand. control group did not show differences between the pre-test and the post-
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test. The results indicate that students perform better when they receive recast as
negative feedback. In other words, recast has an effect on students”™ permormance.
However. that difference tends to be higher for more proficient students.

The results of the present study are consistent with those reported by Nicholas,
Lightbow ans Spada (2001) in which recast happened to be more effective than
explicit negative feedback. They also seem to be consistent with the studics of Avoun
(2001) and Long, Inagaky, and Ortcga (1998) who compared recast to other kinds of
feedback. The findings of the present research also match with the results of Lightbow
and Spada (1990) who although did not study recast separately suggested that recast
might be beneficial in a foreign language setting. As it can be observed, although few
studies have tested recast within expenmental designs to provide empirical evidence
of its effectiveness. in most of them, recast seems to be more effective than other
kinds of negative feedback and preemptive feedback. However, its short and long-
term effectiveness has scarcely been investigated: hence, more research in needed on
this issuc.

Results in the current study indicated a statisticallv significant interaction
between previous knowledge and treatment, indicating that rccast tends to bencfit
more proficient students. These results are consistent with Rodrigucz and Perdomo’s
(2002) findings who found implicit negative feedback as more effective for highly
proficicnt students. In the present rescarch. students with higher scores for previous
knowledge (indicated here by the pretest) also did better under recast condition (a
type of implicit negative feedback). These findings together suggest the use of recast
with more proficient students. Results in both studies let the author to believe that
more advanced students are able to focus on form rather than just on meaning,
condition in favor of the effectiveness of recast according to Long, Inagaki & Ortega
(1998). In this sensc. it 1s rccommended to consider Marcosim’s (2003) claim that
tcachers must take into account their students’ Ievel of L2 proficicncy when making
decisions about feedback.

It is possible to think that the results of this research could have been influenced by
the kind of interaction in class. In this sense. this study seems to support Lyster's
(1998) claim that the type of intcraction between teachers and students would
determine if students notice recasts or not. As Lyster ( 1998) states, when the teacher
does not give students the opportunity to reformulate the utterance, the atiention is
given to content rather than form, In the case of the current study, the kind of
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interaction let the students identify recast as negative feedback and hence take the
advantage of it. Thercfore, if teachers decide to include recast as feedback in oral
activities, they must sct a proper interaction environment to enhance its effectivencss.
However, there are not empirical studies that dircetly assess this issue, for which more
rescarch 1s also needed on the kind of classroom interaction required to increase

recasts effectiveness,

Conclusion

The issue of negative feedback is highly important in language teaching. Some studies
have shown that implicit negative feedback can affect students’ attempts to
communicate which is reflected in their oral production and recommended the use of
implicit negative feedback (Rodrigucz and Perdomo, 2002). Among all the choices of
implicit negative foedback recast is seen in literature as one of the best, especially for
thosc students with higher level of proficiency. However, several aspects of the
cffcctivencss of recast still need to be studied. For example. short and long term
cffectiveness for grammatical structures leamning, the kind of interaction in the
classroom enhancing rccast cffectiveness, the relation between students’ leaming
stvles and recast noticing. and the rclation between students™ anxicty in oral activities

and recast noticing, among other.

Pedagogical implications

As teachers are expected to scck the best methods and techniques to help students to
leamn. one important issue to consider is the kind of feedback students should receive
in oral activities. Giving students the appropriate kind of feedback would improve
conditions for FL lcaming. However, as it has been obscrved in this research and in
previous ones (¢.g., Rodriguez and Perdomo. 2002). students™ proficiency in the
language affects recasts cffectiveness. In this sense it is reccommended for teachers to
explore their students’ proficiency in the language before deciding the kind of
feedback to provide. Hence, it would be useful to make some tests at the beginning of
the courses, in order to determine students’ proficiency. because the usc of recast is

somehow determined by students” proficiency.
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